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Abstract

Creating a harmonious and amenable atmosphere in the language classroom is an es-
sential step for peaceful learning. Plurilingual and pluricultural language education
was put forward in CEFR (Common European Framework of Reference for Lan-
guages) was developed by the Council of Europe and officially launched in 2001. The
purpose of this study is to examine the discrepancies between the curriculum and
peace education components in English teaching classrooms in Turkey. Document
analysis was made with the curriculum including activities and coursebook for 7%
graders to examine the peace education components. Furthermore, interviews were
conducted with the English language teacher as a key informant and ten 7" grade-
students as a chosen case to get additional data to the document analysis. As a result
of the content analysis of the interviews, there are three main themes that emerged
which are knowledge, motivation, and culture/context. According to the results, a
peace education model for EFL classrooms was proposed.
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Ingilizce Siifinda Baris Egitimi Bilesenlerinin Bosluk
Analizi: Bir Ornek Olay incelemesi

Oz

Baris ortaminda bir egitim i¢in dil siniflarinda makul bir uyumlu ortami

olusturmak 6nemli bir adimdir. Cok dilli ve ¢ok kiiltiirlii dil egitimi Av-

rupa Konseyi tarafindan gelistirilen ve 2001°de resmen yiiriirliige giren

Avrupa Dilleri Ortak Cergeve Programi (CEFR) tarafindan 6ne siiriil-

miis. Bu ¢aligmanin amaci Tiirkiye’deki Ingilizce derslerindeki miifre-

dat ve baris egitimi unsurlarindaki farkliliklari incelemektir. Baris egi-

timi unsurlarint incelemek icin 7. smiflarin aktiviteleri, miifredat ve

ders kitabini igeren dokiiman analizi yapilmustir. Dokiiman analizine ek

veri saglamak i¢in anahtar kisi olarak Ingilizce 6gretmeni ve 7. siniftan

10 6grenci ile roportaj yapilmistir. Bu roportajlarin igerik analizi sonu-

cunda, bilgi, motivasyon ve kiltir/baglam olarak 3 ana tema ¢ikaril-

mistir. Sonuglara gore, yabanci dil olarak Ingilizce siniflari igin bir baris

egitimi modeli 6nerilmistir. ) _

Anahtar Kelimeler: Baris egitimi; CEFR; I¢erik analizi; Ingilizce ders-

leri; Nitel arastirma.

Introduction

Peace education has become an inevitable part of education since it
started to be defined as a skill for the 21* century (Narayan-Parta and Mete,
2015). It plays an important role in increasing socio-cultural awareness and
creating a democratic learning environment for students. As cross-cultural
communication has become a more common aspect of language classes with
an increasing emphasis on diversity, equality, and reconciliation, it renders the

integration of peace education into the language learning curriculum essential.

Breidbach (2003) states that being plurilingual is regarded as a crucial
step to be a democratic citizen and languages are considered as a form of con-
dition for involvement in politics. In a broader sense, plurilingualism and plu-
riculturalism aim to create cultural and linguistic awareness in the class by
making learners feel connected with other individuals from different cultures
who are present in the classroom and start sharing social values outside the
classroom even when they live in a different community than theirs. Starkey
(2003) also indicates that activities within intercultural understanding are de-
veloped in the way that the students become not just observers but performers,
so0 a textbook plan needs to be carried out within this consideration.

The Ministry of National Education (MoNE) in Turkey adopted the
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CEFR (Common European Framework of Reference for Languages) to raise
social agents who are aware of the critical issues inside the society and take
an action towards these issues. Basically, MoNE and CEFR highlight the com-
ponents of peace education such as peace-building skills, human rights, con-
flict resolution, and empathy. On the other hand, in the English teaching books
of 7™ graders, there are culturally insensitive examples and photos promoting
gender roles such as working male characters, shopping female characters,
photos of boys doing science, girls playing dolls, and examples of sultans of
Ottoman Empire instead of examples from other cultures. The aim of this
study is to examine the gap between the fundamental law of MoNE which
contains peace education components and the applications in English lan-
guage classrooms.

Peace Education and Language Education Planning

There are 402 conflict zones over the world and 79.5 million people
were forcibly left their home countries (UNHCR, 2020). The increasing num-
ber of people immigrating and starting lives in other countries, and more peo-
ple seeking ways to find empathy in interpersonal relationships have called
more attention to concepts like the integration of peacemaking into social and
educational life. Mclnnis and Wells (1994) state that peace education is a
“process aims to develop in human beings empathy, understanding and a
global consciousness empowered to take action.” (p.58). In an educational set-
ting, language classes possess a more suitable environment to learn and prac-
tice skills and terms of peace. Language lessons equipped with activities ad-
dressing peace education are likely to help learners to develop cross-cultural
awareness which will be useful not only for peer relationships but also for the
social circles outside the classroom. Apart from the notions of linguistic dis-
course, language classes are environments convenient to discuss peace-related
concepts like empathy, war, and conflict (Morgan and Vandrick, 2009). Once
a peace education framework is well understood within the language curricu-
lum, a foreign language classroom concentrates not only on the problems or
interactions of individuals who are present in the classroom but also on the
problems or lives of the persons or communities as a whole. Byram (2008)
states that when people feel close to the values of a community, they regard
themselves as part of the group. He argues that there need to be pedagogical
reforms for language learning to bring along the awareness of others. Thus,
community feeling and collaboration can be achieved through English lan-
guage classrooms.
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The shift of design in the second language curriculum towards peace
education has been addressed in some research over the years. Increasing dis-
cussions on racial discrimination, sustainable environment, health, and disad-
vantaged individuals have been the topic of the foreign language curriculum
since the 90s (Renner, 1991). While Kruger (2012) emphasizes humanistic
and communicative language learning as most appropriate methods to inte-
grate with peace education, Mclnnis and Wells (1994) regard communicative
language teaching as a method that concentrates on student-based classrooms
and points out activities such as role-plays, simulations, brainstorming as es-
sential while integrating peace education into English as a Foreign / Second
Language curriculum.

There are certain steps to include peace education into the language
teaching curriculum. Oxford (2013) puts forward six essential steps to inte-
grate peace into the language teaching curriculum so that the language teacher
could advance its implementation. These are inner, interpersonal, intergroup,
international, intercultural, and ecological implementations of peace. She
terms their use as “Full Conscious Mode” in which the peace concept is taught
in a straightforward manner (Oxford, 2017). These types of teaching are im-
portant in conveying personal and group unity, non-violent approaches, and
human rights. According to Oxford (2017), teachers from the initial steps in
transmitting peace from their classrooms to their communities and then wider
cultural groups. Therefore, teachers become the primary steps to raise peace
awareness.

Peace Education in English Language Curriculum in Turkey

Many schools added peace education into their programs in the US to
endorse awareness of social problems and to lessen negative social behavior
and views towards newcomers (Quezada and Romo, 2004). Therefore, diver-
sity issues are starting to be realized in language teaching classrooms all over
the world. In Europe, to promote an active language learning and the use of
languages across boundaries, the notions of plurilingual and pluricultural lan-
guage education were put forward in the Common European Framework of
Reference for Languages (CEFR) which was developed by the Council of Eu-
rope and officially launched in 2001. Within plurilingual learning, learners are
encouraged to enhance their language competencies by using them actively in
their school, local community, and then foreign communities, so that speakers
of these languages and cultures can affect each other and develop
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sociolinguistic competencies (Council of Europe, 2001). CEFR encourages
learners to be social agents in developing their plurilingual and pluricultural
competence by actively taking part in academic or collective activities while
showing awareness for crucial matters such as diversity, human rights, and
cultural awareness (Council of Europe, 2018). Though CEFR does not directly
address the integration of peace education into language curriculum, it points
out the concepts of peace to connect learners with their social settings while
using their language competencies. There is a greater emphasis on mediating
communication and using interpersonal skills to improve interaction in the
CEFR descriptors. Mediation is mentioned in CEFR as “a social and cultural
process of creating conditions for communication and cooperation, facing and
hopefully defusing any delicate situations and tensions that may arise.” (Coun-
cil of Europe, 2018, p.106). It has been stated that through mediating skills
learners hopefully improve their plurilingual and pluricultural aspects in class-
rooms with diversity (Council of Europe, 2018). By using their empathetic
and collaborative skills, speakers of languages can effectively use their met-
alinguistic skills in various environments not just limited to classroom set-
tings.

In Turkey, the first law at the fundamental law article of the Ministry of
National Education (MoNE) is to adopt, protect and develop humanistic, na-
tionalistic, and moral values of Turkish culture; know about the human rights,
secular and social government. The second law is also to raise citizens who
have widened world- view, respect human rights, bear a responsibility to so-
ciety and care about other people as well. This law, especially with its empha-
sis on first and second law, adopts to teach students peace education compo-
nents and raise citizens who are sensitive about human rights, culture, and the
welfare of others.

As CEFR functions as a guide and source to consult while designing
coursebooks and syllabi across Europe, the Ministry of National Education in
Turkey has implemented the use of CEFR at the beginning of 2001-2002 ac-
ademic year in 20 schools by giving training to teachers in those schools and
later in 2006-2007 academic year increasingly introduced it to all schools in
Turkey (Sahinkarakas, Yumru and Indzii, 2010). MoNE has adopted CEFR as
a guideline and has arranged language levels in all grades and designed text-
books according to this framework. English lesson teaching curriculum
(2018) designed by MoNE in Turkey supports the views of CEFR that students
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should be active agents during the learning process. Furthermore, the curricu-
lum proposes that learning should address diversity, autonomy, positive inter-
action and cultural awareness in EFL classrooms in Turkey and the im-
portance of values education is pointed out about these peace education com-
ponents.

English lesson teaching curriculum accepted by MoNE (2018) indicates
that “the key values that should be transferred to the learners in line with the
learning outcomes are friendship, justice, honesty, self-control, patience, re-
spect, love, responsibility, patriotism, and altruism.” (p.6). Therefore the aim
is not only to help the students to develop linguistic abilities but also to high-
light the peace education components such as justice and respect. While the
emphasis is on peace education components, there might be some drawbacks
while designing coursebooks inadequately addressing the concepts of peace
in an elaborate manner. In their analysis of secondary school, English class
textbooks written or approved by MoNE, Celik and Erbay (2013) found that
coursebooks contained components of target and international culture but
viewpoints of both sides are not adequately covered. Considering the im-
portance of multicultural and plurilingual education for global learning, Mirici
(2008) states that when English teaching concepts include more humanistic
and peace-related explanations, EFL teachers and teacher candidates tend to
favor their use. Arslan and Coskun (2012) emphasize the need to integrate
course design and implementation based on the values of CEFR. Curriculum
planners and teachers need to pay attention to integrate culture, human rights,
and conflict resolution skills into language classes to instill students with cul-
tural diversity and empathy so that values instilled by CEFR can be better
integrated into a peace curriculum.

Teachers should be a model for self-awareness, objectivity, lack of prej-
udice, and respect for human dignity (Mclnnis and Wells, 1994, p.72). Fur-
thermore, language teachers are seen as key agents in order to make the posi-
tive change real inside the society, raise socially responsible individuals, and
create classroom interactions where students can realize the diversity issues
and problems such as gender issues, racism, and immigration (Arikan, 2009;
Ghaith and Shaaban, 1994).

In a well-designed curriculum, language teachers can present peace ac-
tivities to their students within the curriculum to increase a sense of empathy,
interaction and open-mindedness, activities about cultural interaction,



Kalem Egitim ve insan Bilimleri Dergisi 2023, 13(1), 325-345 331

environmental awareness, health problems, and racism (Ghaith and Shaaban,
1994; Ghim- Lian Chew, 2008; Shaaban, 2005). Pre-service language teachers
also need to take international matters and peace activities into consideration
to raise first their awareness and then their future-students’ awareness and
make them understand other people, and also help them get equipped with
crucial talents (Arikan, 2009; Kruger, 2012; Muli Umiaty Noer, Rusdiah and
Andi Hudriat, 2019).Language teachers’ training should include both local
and universal values and issues to teach students the necessary skills for inter-
national communication. Global and local cultures should be harmonized
within linguistic sources to promote peace education (Takkag-Tulgar, 2018).
Purposes of peace education in language education will be reached as long as
they are combined with linguistic discourse and classroom interaction (Moita
Lopes, 1995; Morgan and Vandrick, 2009).

The purpose of this case study is to examine the gap of peace education
components in English teaching classrooms for 7% graders. The primary focus
is on peace education/peace education components and will be generally de-
fined as teaching skills to develop non-violent environmental considering
peace as a process to transform conflicts (Harris and Morrison, 2003). There-
fore, this study aims to pave the way for peace education curriculum develop-
ment studies for language teaching classrooms to prevent violence and con-
flict.

Method
Research Design

This qualitative study aims to explore the gap of peace education com-
ponents in English teaching classrooms for 7" graders. In addition to docu-
ment analysis of the curriculum of 7" graders, an elementary school was cho-
sen as a case from Bursa to understand the issue in-depth. This case was cho-
sen by using convenience sampling. Ten 7"%-grade students and a teacher as a
key informant have conducted interviews. 7" graders were chosen because of
population density inside the school and the weekly class hour of English in-
creases when the students pass to 7™ grade. In the scope of this study, the
coursebook and the course curriculum are examined to understand the holistic
frame of this case.

Participants
In-depth interviews were conducted with ten students out of 60 students
from different 7" classrooms. All 7-grade students were informed about the
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nature of the interviews and the parents were sent a note about the study. Stu-
dents who have permission from their parents were accepted and interviewed.
Therefore, participants were selected by considering the parental permis-
sion. The researchers have conducted the interviews during the breakout time
not to detain students from their classes. One English-language teacher was
interviewed since there is just one English language teacher in the school for
7" graders. The school is located in an economically disadvantaged area where
families have low socio-eceonomiz level. Students, teachers, and the families
of this particular school define themselves as Turkish. The teacher and the
students have Turkish- speaking background.

All students were 7™ graders and 13 years old. The teacher was 28
years- old and had 5 years of English- language teaching experience at both
national and international levels.

Instruments

Interview protocol developed by the researchers for students and the
teacher separately. Thus, the aim was to understand if the fundamental law of
MoNe serves its purposes in English teaching practices from the students’ and
the teacher’s point of view. Interview protocol is developed by the researchers
with the help of expert opinions and feedback processes from one academic
from the Department of Educational Sciences in METU to understand how
peace education components are applied in the EFL classroom to get detailed
knowledge about the phenomenon (Morgan, 1997). Interview protocol is de-
signed to refer to three areas: (1) Demographic information of the participants,
(2) Current Situation and the Applications of the school and (3) Suggestions.

Procedure and Data Analysis

The additional data collection process was conducted between March
2019 and April 2019. Interviews with students took about 25 minutes with a
mean of 35 and a median of 30 minutes. Audio recordings were made during
the interviews with permission from both parents and students. Whole proce-
dure was carried out in line with the ethics committee permission from Middle
East Technical University (METU) with 114-ODTU-2021 protocol number.
Interviews were transcribed by using the pure verbatim protocol by the re-
searchers. Furthermore, researchers coded the intervies and create a codebook.
After the codes were finalized, transcribed raw data were shared with the one
academic from the Faculty of Education for analyst triangulation. After the
the analyst triangulation, the codebookw were shared with the faculty member
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and a consensus was reached about the themes and codes. Intercoder reliabil-
ity was high (Kappa value .973, %96 CI; 0.92-0.95, p=0.000).

Results

Data Analysis from Interviews

This study aims to explore the peace education components in English
language classrooms as it is stated in the Fundamental Law of MoNE and
CEFR for 7™ graders. There are three main themes that emerged as a result of
the semi-structured interviews; (1) Knowledge, (2) Motivation and (3) Cul-
ture/ Context. Knowledge theme has two codes as definition and need. In this
section, each theme will be explained by giving quotations from the interviews
to ensure the trustworthiness and transferability issues of the research.

The first theme that emerged as a result of the interviews is knowledge
mentioned by teachers and the students as well. The teacher as a key informant
mentioned administration and teachers themselves do not have any infor-
mation about peace education skills but they should learn about them. She said
that during her bachelor training, they gave training as if every teacher will
work at a private school and/or a school where students and teachers are col-
laborative, academically successful, and nondiverse. She mentioned that this
is not the reality of Turkey. Thus, giving information about these skills would
help them so much especially for working at disadvantaged schools.

Since they do not have any information about peace education, they
cannot conduct any activities inside or outside the classroom for students. Fur-
thermore, the English teacher stated that they do not have any tools to conduct
activities related to peace education and she does not know how to teach those
skills to students. Also, activities in the textbook do not include diversity and
respect issues as well. Students also indicated that they did not hear about
peace education skills before. Also, as it is stated in the quotation below, all
of them stated that they do not know about the UN Convention on Child Rights
which is stated in the Fundamental Law of MoNE. They also discussed that
they never heard about those components in any course including English
courses.

“Ididn’t know that there is such a thing called the Convention on Child
Rights. The rights stated in there such as the right to play sounds fun. I think
our teachers should know about these things as well.” Student 3

The second theme that emerged as a result of the interviews is
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motivation. In this part, the motivation of teachers and the students to learn
about peace education components is explained and examined. The teacher
indicated if students know about conflict resolution and communication skills,
students may find a solution for their conflicts and may not need teachers as
negotiators. Also, she discussed that they may have a more peaceful classroom
atmosphere during the lectures as well.

Under the knowledge theme, the definition of peace was asked to stu-
dents. Furthermore, students asked to state a metaphor about peace. All ten
students answered this question. Figure 1 shows the answers of the students
about the peace definition. Students also stated that peace is the absence of
conflict situations for them. All students could give information about the
basic concepts of peace such as justice, trust, and unity as is stated below.

Unity

Defnition of Peace

Justice:

Tolerence

Fratemity

Figure 1. Definition of peace by students

“For example, when we go through something bad with our friends, like
being offended, it usually happens because of a misunderstanding. It
happened once, we quarreled with Selim. I thought he swore at me and
then realized that he did not. He actually said bad things for something
unrelated while playing. If we learn peace, we can talk about our prob-
lems.” Student 5.

“It would be nice if we know how to solve conflicts between us. For
example, when we have conflicts and discussions with Ahmet, we may
not need to go to our teachers because they are busy. Furthermore,
when we go to our teachers to solve our problems they may extend to
the whole class.  would be very happy if we knew those kinds of things.”
Student 3.

“If we knew about peace, our parents and everybody else may not be in
competition for being the top-scoring student in the school. I think
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everybody should learn about it.” Student 6.

As it is indicated in the quotations stated above, eight students also as-
serted that they need peace education components for their relationship with
their peers. They all stated that they have problems that they cannot resolve
with their peers. If everyone learns about communication and empathy skills,
they may be more respectful, understanding, and empathetic to each other.
Furthermore, as it is stated by the teachers, students are eager to learn about
the English language but the resources for students to learn the English lan-
guage is limited.

“The students usually wonder why they learn English and another cul-

ture. For example, they ask whether they (foreigners) learn our lan-

guage. On the other hand, the children could be coming from very na-

tionalistic family background, and the family may not be open-minded

to other cultures. They may think that loving your own country depends

on not learning about other cultures. They may prevent their kids from

watching foreign broadcasts. As teachers, we say that to improve your

vocabulary, listening and pronunciation skills, you can watch subtitled
movies, news and listen to songs in English. However, some kids say

they do not even come across such movies.” Teacher

Theme named as culture/ context indicates the culture of the school en-
vironment, students and teachers and the effect of culture on the peace educa-
tion process in the school. This theme was mentioned by seven students. At
this school, the organization has a hierarchical structure where the administra-
tion applies for the orders that they get from the hierarchically upper structures
such as MoNE like in other schools in Turkey. The culture of the families and
the school environment are crucial for the organization as well. English
teacher stated that families are uncomfortable when male and female students
sit at the same desk. That kind of cultural issue may cause conflicts between
teachers and families while conducting activities inside the classroom. Also,
these cultural issues and the hierarchical implementations have reverse situa-
tions on what peace education and the goal of the fundamental law, and the
goals of the English teaching classrooms offer.

“The students do not think that they will need a foreign language in the
future if they do not have role models. They need to have (people like)
elder siblings to observe. Especially the students who live in small
towns (or villages) do not think that learning will be helpful because
they never see (such advantages) in their families.” Teacher

“Learning English is nice but I don’t know where I can use it. Other
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teachers who came to our class said that we won’t need to use English
in our lives because we live in Turkey. My parents do not know English.
So, I think it would be better for us to play instead of wasting time learn-
ing English.” Student 2.

As teacher and student 2 indicated above, students and their families do
not have awareness about learning a new language, getting to know diverse
populations and their culture. English teacher as a key informant stated that
MoNE takes the Common European Framework of Reference for Languages
(CEFR) into consideration for the English teaching practices in Turkey. On
the other hand, the teacher also stated that they did not do anything special for
the adaptation process of this framework.

Findings from the Examination of Curriculum and Textbook

The teacher and students in the present study use the 7" grade English
coursebook Let’s Learn English written by the Ministry of National Educa-
tion’s committee of writers. The book consists of 10 units and each unit fo-
cuses on a theme while integrating linguistic elements through listening,
speaking, writing, and reading activities. Table 1 demonstrates a summary of
the units in the 7"-grade coursebook.

Table 1. Summary of the Units

Unit Unit Name Number of  Activities Raise Awareness
Number Activities About Diversity, Peace
Education and Human Rights

1 Appearance and Personality 7 0

2 Sports 9 2

3 Biographies 9 2

4 Wild Animals 6 0

5 Television 7 0

6 Celebrations 7 0

7 Dreams 6 3

8 Public 7 0

Buildings
9 Environment 7 0
10 Planets 6 0

Unit 1 Appearance and Personality has a very suitable structure to in-
troduce words about interpersonal relationships and group harmony. The unit
consists of words about comparing people’s appearances and personalities and
pointing out noticeable characteristics of people but fails to bring in words
about equality, diversity, friendship, justice, and so on. This unit includes pho-
tos of different people to give information about appearance. However, the
diversity issue was not taken into consideration. There are just white female



Kalem Egitim ve insan Bilimleri Dergisi 2023, 13(1), 325-345 337

and male students and a male athlete. There is just one girl wearing hijab in
terms of diversity. There is not any female athlete with the male athlete photo,
people with disabilities, and people with different nationalities. The unit also
does not include structures to prevent possible misunderstandings or conflicts
during communication that may result from a heavy focus on physical and
emotional comparisons. There are very few positive statements to bring the
uniqueness of individuals forward. In unit 2 Sports, there are examples of ath-
letes from Turkey, and various sports names and types are introduced but there
is no mention of international athletes from other countries. There are activi-
ties including female role models doing sports. There is a short text about a
female paralympic Turkish athlete, but Paralympics which includes people
from different disability categories was not mentioned. Thus, diversity could
not be reached with this unit as well. Unit 3 Biographies separates one activity
from the famous Turkish female pianist. Furthermore, just Marie Curie was
mentioned as a scientist. Besides these two female figures, activities include
Ottoman sultans and emperors.

In unit 4 Animals and 5 Television, diversity, animal rights, and empa-
thy were not highlighted. Furthermore, there were too few female students’
photos in the activities and there are not any LGBTQ-I families that appeared
in family photos in the book. Similarly, in unit 6 Celebrations, there is an
emphasis on national festivals of Turkey like Ramadan or Sacrifice, but there
is no mention of well-known festivals or celebrations from other countries.
There is also a writing activity at the end of the unit but it only addresses
national festivals and holidays.

Unit 7 Dreams is the unit that includes more diversity in the whole
book. There are children from different nationalities and also there are other
photos including students with physical disabilities. Unit 8 Public Buildings,
unit 9 Environment and unit 10 Planets do not include any of the peace edu-
cation components in their activities. There is not any female figure in these
activities and the diversity, environmental issues, human rights were not high-
lighted in these units.

At the end of the units, there are 22 activities presented as an activity
part. These activities include only 2 female figures, one is a pharmacist and
the other one is having a conversation with her girlfriend. Besides these 2 fig-
ures, there is not any focus on human rights, people with disabilities, people
from different nationalities, and gender orientations.
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In the guide to design and develop textbooks, UNESCO (2017) states
that bias must not be a part of coursebooks. In order to promote positive and
equal values, points that coursebook designers must pay attention are indi-
cated as “employing inclusive language, representing diverse identities and
integrating human rights” (p.12). Activities should be consistent in giving
equal opportunities in representing cultures and being sensitive towards them
while fostering sociocultural awareness. English curriculum of MoNE empha-
sizes that social values should be included and paid attention while teachers
are designing materials. Apart from the brief mentions of values education and
the importance of cultural awareness, there is no direct emphasis on the ele-
ments on peace education or a guide for material designers and lesson plan
developers within the curriculum. It is indicated that topics and content of the
units are selected from the elements known by the students, and while features
of global culture are added in the units, local culture is also highlighted to
prevent adverse mindset. However, as noted in this study, some intercultural
and target culture aspects in the units are not sufficiently covered to make
sociocultural discussions in the class and broaden perspectives of the students.
When the aims, suggestions and outcomes in each unit plan are reviewed,
monthly lesson plans are seen to encourage interpersonal communication on
linguistic levels, but the focus on peace education aspects remain inadequate

Discussion

Language classroom should be a place to state opinions freely in the
target or native language with the guidance of the teacher and the support of
peers. Lack of knowledge about empathy, conflict resolution, and communi-
cation skills are stated as the main problems in peace education in the present
study. Morgan and Vandrick (2009) indicate that the language classroom is a
place to discuss peace concepts like empathy, war, or conflict. If teachers or
students lack the knowledge of peace education concepts, the content of the
lesson will not be able to contribute to student development for a healthier
relationship within the class.

When the goals are clearly defined and achieved in the process of ac-
tion, the gap between the actual and the desired situation can be effectively
evaluated and closed (Clark and Estes, 2008). Thus, teachers should know
about the Fundamental Law of MoNE which creates the core of education in
Turkey. Therefore, they can evaluate the gap between the law and the curric-
ulum they are conducting. Teachers and administration should have similar
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critical thinking skills to apply peace education components to their work. Af-
ter that, they need to analyze this information and apply it in order to develop
more intellectual skills. Thus, giving information about these skills would help
them so much especially for working at disadvantaged schools.

The education of teachers in integrating peace education into the EFL
class is crucial for the development of different activities and effective use of
already existing ones. The teacher in this study stated that there is no formal
training on peace education during bachelor’s degree education at English lan-
guage teaching. Training mostly covers classroom management or activities
to develop language skills. Even when there are group or peer works, the aim
becomes developing collaboration on language skills so that the final work
can be more creative or productive. Conflicts emerging during such coopera-
tion are expected to be solved by the guidance of a teacher or students them-
selves. They may successfully do it with personal abilities from their previous
experiences, however, it does not indicate that they are equipped with ade-
quate training or knowledge on conflict resolution or peacebuilding skills.
Therefore, a need for peace education emerges in teacher training. Arikan
(2009) indicated the necessity of adding peace-related education in pre-service
teacher training as both the students and the teachers get more enjoyment with
peace activities. Teachers lead students in internalizing peace concepts and
getting them to use in and out of the classroom, so the students can gain aware-
ness (Ghaith and Shaaban, 1994; Kruger, 2012; Mclnnis and Wells, 1994).
Teacher training in peace makes them leaders in their classrooms or commu-
nities. Students in the present study lack direction both in the classroom and
also at the social level. With the help of faculty administrations and recogni-
tion of peace in teacher training, students will benefit more from the language
of peace in the classroom.

How teachers are trained and how they act based on the peace curricu-
lum carry importance (McInnis and Wells, 1994). The compulsory curriculum
in Turkey lacks peace education and teachers do not have sufficient peace
awareness (Demir, 2011). If peace education is aimed to be actively used in
the curriculum, proper sources need to be designed. With formal initiatives,
teachers will be trained and be qualified to benefit from such activities.

In the current study, the students stated that once they are more accus-
tomed to peace education concepts, they can make use of them to solve con-
flicts both in the classroom and at home. Peace education activities need to
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motivate and push the limits of the students so that personal and academic
development can take place (Shaaban, 2005). Motivating activities help stu-
dents to realize their ideal selves and identities. Immersing peace activities to
improve identity is discussed to be a required regulation for language class-
rooms (Byram, 2008; Norton, 1997). With obvious signs of peace education
in the classroom and social life, teachers and students feel more engaged in
the EFL classroom. Also, culture involves observed behavioral regularities in
interactions, group norms, espoused values, formal philosophy, rules of the
game, climate, embedded skills, habits of thinking, mental models, shared
meanings, metaphors, or integrating symbols, formal rituals, and celebrations
(Clark and Estes, 2008). In terms of the organizational culture, this school may
not have respect for diversity. For example, at this school, religious days of
only Muslims are celebrated. Also, days that are related to religious or local
issues are celebrated by the administration and the teachers as well.

Both students and the teacher stated that they did not have any infor-
mation about the peace education components even though descriptors and
perspectives of CEFR are adopted by MoNE. Therefore, having a lack of
knowledge about peace education components and having no experience re-
lated to the issue explain the knowledge cause of the gap. Participants stated
that they prefer peace education activities to their current activities, and they
have the motivation to pursue peace activities over a long time. They were
eager to change the current situation because they believe in the value of this
goal, they think that learning the peace education components and its skills
will help them in their life so they can spend time achieving this goal. Thus,
this situation explains the motivation part of the gap. Furthermore, the teacher
stated that the school and the families’ culture may not be suitable to conduct
peace education activities about diversity, and communication skills can be
considered as the culture/ context part of the gap.

In addition to activities designed by teachers and eager participation of
the students in the language class, an adequate number of activities with good
quality must exist and be integrated into the language curriculum. Besides
textbook content, teachers can be given the training to adapt existing exercises
into peace-related activities. Authentic materials addressing conflict issues,
interpersonal communication, and a positive social atmosphere need to be im-
plemented in the language lesson. Activities and materials in the textbook
should display diversity and include both local and global values as it is the
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aim of language classrooms to make language users social agents which are
often referred to in CEFR (Council of Europe, 2001, 2018). The school that
this study was conducted has students from a Turkish Muslim background.
Textbooks designed by MoNE take CEFR as a guide, however, when a course-
book is scanned through, it can be seen that it mostly consists of male charac-
ters, local holidays, values, and names. Celik and Erbay (2013) state that
coursebooks do not have enough content of target and international culture
and Arslan and Coskun (2012) argue that courses must be designed around the
values of CEFR. Teacher training and student motivation may not be enough
to activate the understanding of peace education concepts.

The coursebook overall did not focus on the peace education compo-
nents. There are just a few female figures mentioned in the activities. On the
other hand, people who have different kinds of disabilities, people with differ-
ent sexual orientations, people from different nationalities, and human rights
were not highlighted in any of the activities. Besides these issues, activities
and the photos inside the coursebook promote the general wrong perception
about genders, gender roles, and people with disabilities since there are just
people with physical disabilities in the book and people with different sexual
orientation was not even mentioned.

It is important to draw attention to international figures or events in ad-
dition to local ones to get the students familiar with the target language culture
and also to develop their multicultural vision. English lesson teaching curric-
ulum mentions the importance of values about intercultural skills and diversity
within the CEFR perspective. Especially in unit 6, there is a great emphasis
on just the local traditional days and values. Therefore, international values,
religious days, and important figures should be demonstrated to increase the
awareness of students.

Peace education may seem unfamiliar to some education systems and
curriculum. With careful design and an active role of planners, teachers, and
motivated students, the values and concepts can be well understood and inte-
grated into the foreign language class. The guidance and mission of CEFR are
good chances for the Turkish language education curriculum so that social
agents can be pluricultural and communicate well with others in their target
languages. Awareness and implementation of peace education will bring many
benefits to foreign language classrooms. This study profiles the discrepancies
between the fundamental law and the practice in EFL classrooms in Turkey.
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While the fundamental law of MoNE highlights the components of peace ed-
ucation such as children’s rights, empathy, and cooperation, the curriculum
and the textbooks do not refer to these areas. This inconsistency creates a gap
between the law and the application. Therefore, improvements on textbooks
and the curriculum of EFL classrooms in Turkey should be arranged including
these skills.
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Figure 2. Peace education for EFL classrooms

The peace education model for the EFL classroom is presented in Fig-
ure 2. Teacher education has a vital role in including the peace education com-
ponents into classrooms. Therefore, the role of the culture, conflict resolution
skills, peace education, and the fundamental law of MoNE should be given
during the teacher education. Thus, teacher candidates can learn about the cur-
rent applications with the law and the ideal applications with learning the
peace education components. They can conduct projects, and research to im-
prove the current situation. School culture is a fundamental role while
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applying the activities. Therefore, teachers should know about the adaptation
of the activities to the current school culture. The curriculum should be devel-
oped considering the CEFR and raise language awareness for both teachers
and students in the school.

The role of teachers and activity in peace education should be supported
with various materials. The use of materials should display a dynamic contin-
uum depending on the time, place and level, and preparedness of the students.
Renner (1991) emphasizes the use of materials from the pamphlets, articles,
or videos of non-governmental organizations and states that teachers can mod-
ify these materials according to the level of the language learners. Course
books or plans about topics on discrimination, environment, health, human
rights, or democracy will not be entirely identified by the language learners to
combine their language skills and knowledge to talk about such issues even
outside the classroom unless careful planning is done.

Conclusion

Peace education components should not be a new concept for language
education classrooms since it is the subject of the main framework and the
curriculum since 2001 (CEFR, 2001). However, peace education should be a
collaborative work that includes all stakeholders inside the school including
teachers, students, administration, and families. Therefore, holistic programs
to teach and apply peace education components should be developed for both
students and teachers. Furthermore, the data should be collected from larger
samples to gain knowledge about diverse perspectives and to generalize the
findings. Since there are not any previous studies focusing on this gap, this
study paves the way for further studies with larger samples.

This study has some limitations concerning its design and its applica-
tion. Since there are few students from only one grade level and just one
teacher interviewed for the data collection process and the small case was
taken into consideration for this research, results cannot be generalized to the
larger populations. Thus, the first limitation is based on the nature of qualita-
tive research. Furthermore, conducting semi-structured interviews compre-
hend the interviewer effect as well since the data collection process depends
on the researchers’ communication skills.
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